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WAR IN LITERATURE

COURSE AREA: Literature and Creativity, Culture and Media

GRADE: 4th grade

TOPIC: War in Literature

The focus of the topic is war, the fundamental question that arises is how to tell a story about
war and whether war trauma can be expressed through storytelling. In addition, the problem
of the culture of memory and cultural identity that is shaped by memory also runs through.
During the school year, works that directly or indirectly address war and its impact on the
individual, as well as the collective, will be discussed. There will be no emphasis on one
specific war and one historical period, but students will read works inspired by the First and

Second World Wars, the Homeland War, as well as the war in Bosnhia and Herzegovina.

¢ REQUIRED READINGS (read by all students and discussed in class)
1. Miroslav Krleza, Baraka Pet Be
2. Ranko Marinkovi¢, Kiklop
e TEXTS THAT ARE READ AND ANALYZED IN THE CLASS
1. Gottfried Benn, Morgue cycle (selected poems)
2. Miroslav Krleza, expressionist lyrics (Rat, Plameni vjetar)
3. Miroslav Krleza, Kraljevo
4. Ivan Goran Kovaci¢, Jama
e OPTIONAL READINGS — GROUP STUDENT PRESENTATIONS
1. Bertolt Brecht, Majka Courage i njezina djeca (Mother Courage and Her
Children)
2. Josip Mlakié, Zivi i mrtvi (The Living and the Dead)
3. Nedjeljko Fabrio, Smrt Vronskog (The Death of Vronski)
4. Ratko Cvetni¢, Kratki izlet: zapisi iz Domovinskog rata (A Short Trip: Notes
from the Homeland War)

5. Ivana Bodrozi¢, Hotel Zagorje



6. Josip Mlaki¢, Kad magle stanu (When the Fogs Clear)

NUMBER OF HOURS: The topic is spread over the entire school year, and is covered

through both mandatory and optional readings, as well as texts read in class. One introductory

hour is planned, which is also an hour for reviewing new material (it builds on the treatment

of avant-garde), 6 hours of student presentations of optional readings, 8 hours of treatment of

mandatory readings, 5 hours of treatment of selected texts in class, and one hour of synthesis.

A trip to the theater is also planned for approximately two school hours.

Educational outcomes at the Curriculum level:

B. 4. 1 The student expresses his/her literary experience and judges how the literary
text influences his/her emotional, cognitive and value development.

B. 4. 2 The student judges different interpretations of literary texts with regard to the
reader-oriented approach, the literary text or the writer.

B. 4. 3 The student explains the sequence of literary poetics and periods and critically
judges the influence of different contexts on the literary text.

C. 4. 1 The student critically evaluates the influence of media texts on the perception
of reality and the formation of the identity of the recipient.

C. 4. 2 The student judges the connection between his/her own and Croatian cultural

identity with a certain cultural circle based on different texts.

Development of the outcome:

The student interprets and re-examines his/her literary experience of the text and
understanding of the literary text as a whole.

The student argues his/her opinion and attitudes about the literary text based on his/her
own reading experience and knowledge of literature.

The student compares the theme and issues of a literary text with phenomena in the
world - critically judges how the literary text enriches his/her knowledge, imagination,
feelings and values.

The student critically evaluates his/her views on worldview, moral, political,
emotional or social problems and issues based on the text he/she has read.

The student compares different media texts and critically evaluates how they present
information, ideas, attitudes and opinions and how they influence the perception of
reality and the formation of the identity of the recipient with regard to age, gender and
cultural context.

The student compares phenomena from different cultural circles and describes their

influences on the formation of cultural identity.



Educational outcomes at the topic level:

e The student reads texts inspired by war.

e The student analyzes and interprets the selected texts by placing the depiction of war
at the center of the analysis.

e The student critically reflects on the text and its impact on readers.

e Based on the text read, the student asks questions for discussion and moderates it.

e The student critically reflects on the issues of memory and storytelling as a means of
shaping collective identity.

e The student critically reflects on the phenomenon of war and its impact on the
collective and the individual.

e The student creates a presentation on a given topic.

e The student writes a review of a war film.

Educational outcomes at the level of the cross-curricular topic:

e Learning A.4/5.4. Critical thinking - the student independently critically reflects on
and evaluates ideas.

e Learning D.4/5.2. The student communicates well with others, successfully cooperates
in different situations and is ready to ask for and offer help.

e 0sr A.4/5.4. The student independently critically reflects and evaluates ideas.

e o0srB.4.2. Learns collaboratively and works in a team.

e ikt C.4.3. The student independently critically evaluates the process, sources and
results of the search, selects the necessary information.

e osr C.4.2. Refers to the interdependence of members of society and the process of
social responsibility.

e 0sr B.1.2. Develops communication competencies.

e 0sr B.4.1. Recognizes the consequences of their own and others'

attitudes/actions/choices.
Methodological system(s): analytical-explanatory, problem-solving and creative

INTRODUCTORY LESSON - INTRODUCTION TO THE TOPIC AND DIVISION
OF TASKS

TEACHING AREA: Literature and Creativity

TEACHING UNIT: Expressionist Lyrics — G. Benn, Little Chrysanthemum and Beautiful
Youth



TYPE OF LESSON: processing new material, division of tasks for group work
DURATION OF ACTIVITY: 45 min
FORMS OF WORK: frontal and individual work

METHODS: oral presentation method, conversation method (directed, heuristic, discussion),
writing method (writing down key information), reading method (interpretive reading,

directed reading)

TEACHING RESOURCES: live word of the teacher, written text (template prepared by the

teacher)

TEACHING TOOLS: blackboard, PowerPoint presentation, template prepared by the

teacher
STUDENT ACTIVITIES (according to the phases of the lesson):
Introductory part:

Students recall the characteristics of the avant-garde and avant-garde movements. The teacher
places special emphasis on expressionism and asks the students how war and its impact on the
individual are manifested in expressionist art. The students state the motif of the scream as a
response to the state of the world, but also the use of colors that become a reflection of the
subject's inner state. The teacher then interpretively reads to the students selected poems by
Gottfried Benn (Little Chrysanthemum and Beautiful Youth), one of the main representatives
of German expressionism. The students then express their impressions of the poems they have
read and connect Benn's poetics with the avant-garde, i.e. they recognize the aesthetics of

shock.
Central part:

After expressing their impressions, the students independently read the selected poems and
analyze them with the help of the teacher. The fundamental question that the teacher asks is -
What is man reduced to in the mentioned poems? The students conclude that man is reduced
only to the body, more precisely a mutilated corpse that has been stripped of all humanity.
Then the students analyze the methods of describing the man-body and recognize in the
mentioned poems the aesthetics of ugliness with which G. Benn shocks the readers. After that,
the teacher asks the question of what is the relationship of the lyrical subject towards the



deceased man, does he show any empathy? The students conclude that there is no empathy at
all, that the poem is devoid of any emotions towards the man. Paradoxically, the lyrical
subject shows emotions (at least apparent) only towards the flower and the small rats that
have settled in the girl's corpse. Then the teacher leads the students to conclude, bearing in
mind the context of the creation of the poems, why G. Benn depicts the man in such a way
and why death is so depathetic that it causes only disgust in the readers. The students
conclude that such a picture of the world and man was influenced by the war (the period of
the First World War). The teacher presents the information that G. Benn worked as a military
doctor, so it is not surprising that he places a mutilated body on an autopsy table at the center
of his early poetic phase. The teacher then says that this kind of dehumanized depiction of
man is common in the avant-garde period, or rather, it is the response of expressionist artists
to the state of the world at that time, and especially to the suffering and horrors of war. He
points out that Krleza will also have a similar depiction of the wounded in his anti-war

novella Baraka Pet Be, which will be a reading for them.
The final part of the lesson:

The teacher then tells the students that this school year they will encounter a lot of literary
works inspired by the war and introduces them to the topic of their project assignments. The
teacher briefly explains to the students the problem they will be dealing with and gives them a
list of optional readings and instructions for working on the topic. The students choose a topic

themselves and form a group of 4 to 5 members.

TOPICS:

Group 1: Bertolt Brecht, Mother Courage and Her Children (Majka Courage i njezina djeca)
Group 2: Josip Mlaki¢, Zivi i mrtvi (The Living and the Dead)

Group 3: Nedjeljko Fabrio, Smrt Vronskog (The Death of VVronski)

Group 4: Ratko Cvetni¢, Kratki izlet: zapisi iz Domovinskog rata (A short Trip: Notes from
the Homeland War)

Group 5: Ivana Bodrozi¢, Hotel Zagorje

Group 6: Josip Mlaki¢, Kad magle stanu (When the Fogs Stop)
LITERATURE:



Ben, Gotfrid. 1984. Izabrane pesme. Nolit. Beograd.

Friedrich, Hugo. 1989. Struktura moderne lirike. Stvarnost. Zagreb

ATTACHMENTS:

Attachment 1

EXAMPLE GUIDELINES FOR ANALYZING THE TOPIC AND EVALUATION
METHOD

Briefly introduce the author and the work.

Briefly outline the content, i.e. you must provide context so that other students can
follow the presentation.

Emphasize the analysis and interpretation of the work - The question is how war
affects the individual and how to tell a story about war, i.e. can trauma be expressed?
The focus of the analysis will be the depiction of war in literature - what is described
and how (do you notice criticism, humor, pathos, is the narrator distant or emotionally
engaged, do you notice a strong polarization into "us" and "them™ or is it absent; what
is the role of the characters/narrators, i.e. how are they affected by war and the impact
of storytelling about the war on the reader).

Also address how war is portrayed in other media (television, film and other forms of
mass media and popular culture), i.e. how mass media form a certain image of war and
how they affect us as recipients.

In the final part, ask some problem questions and include the rest of the class in the
discussion (the questions must be inspired by the work discussed).

It is mandatory to use quotes from the work - the text must be at the center of the
analysis!

What will be evaluated?

Informativeness and clarity of the presentation - is all important information stated and
is it presented clearly and concisely.

Logicality of the presentation - the presentation must have a logical flow and structure
(introduction, elaboration, conclusion).

The presentation must be well thought out and rehearsed.

Presentation tasks must be evenly and meaningfully distributed among the members
(one member cannot only represent the author and the like).

The presentation must be in standard Croatian (pay attention to word choice and
emphasis).

Presentation skills — appropriate volume, direct address to the class, gestures, facial
expressions,...

presentation - spelling and grammatical accuracy, clarity and readability

The entire group receives one grade, which means that cooperation between group
members is also assessed.

The presentation must be delivered within the given time (30 - 35 minutes).



Attachment 2

G. Benn, Mala krizantema (Small Chrysanthemum)

Utopljenog raznosaca piva polozili su na stol.
Netko mu je medu zube zatakao
svijetlo-tamnu ljubicastu krizantemu.
Kad sam, zapocevsi od grudi,

ispod koze,

dugackim nozem,

izrezao jezik i nepce,

bi¢e da sam je gurnuo, jer ona skliznu
u mozak koji je bio u blizini.

Dok su ga zaSivali,

stavih mu je u grudnu duplju

Medu Suske.

Napij se do mile volje u svojoj vazi!
Pocivaj u miru,

mala krizantemo!

Attachment 3

G. Benn, Lijepa mladost (Beautiful Youth)

Usta djevojke koja je dugo lezala u $asu
izgledala su tako izgrickana.

Kad su otvorili grudi, jednjak je bio sav izbuSen.
Naposljetku su u kupoli ispod dijafragme
nasli leglo mladih $takora.

Jedan od male brace bio je mrtav.

Ostali su zivjeli od jetre i bubrega,

pili hladnu krv i tu

proveli lijepu mladost.

A lijepo 1 brzo ih je snasSla 1 smrt:
pobacali su ih u vodu.

Ah, kako su njuskice cicale!

READING LESSON

During the school year, students will read another reading inspired by the war, which is
Ranko Marinkovic¢'s Kiklop.

TEACHING AREA: Literature and Creativity
TEACHING UNIT: Miroslav Krleza, Baraka Pet Be

TYPE OF LESSON: processing new material



DURATION OF ACTIVITY: two hours (90 minutes)
FORMS OF WORK: frontal and individual work

METHODS: oral presentation method, conversation method (directed, heuristic, discussion),
writing method (writing down key information), reading method (interpretive reading,
directed reading)

TEACHING RESOURCES: live word of the teacher, written text (excerpts from the novel)

TEACHING TOOLS: blackboard, PowerPoint presentation, written text (excerpts from the
novel)

STUDENT ACTIVITIES (according to the phases of the lesson):
Introductory part:

At the very beginning of the lesson, students recall biographical information about Krleza and
information about his work. The teacher informs the students that Krleza was mobilized and
sent to the battlefield in Galicia, where he witnessed numerous war atrocities that later served
as inspiration for him to write the anti-war collection of short stories Hrvatski bog Mars
(Croatian God Mars). The teacher shows a map showing Galicia and emphasizes its role
during World War I. He then shows a photograph of a soldier in a trench and asks the students
to recall as much information as possible about World War I, and especially about the role
and position of Croats in that war. The students present the information they know and say
how Croats fought on the side of Austria-Hungary. The teacher then says that in this short
story, Krleza addressed the problem of the futility of such a war for a “small” Croatian man.

The middle part of the lesson:

The teacher writes the name of the collection of short stories on the board and asks the
students to interpret the name of that collection of short stories. He asks the students who the
god Mars is and is he even a Croatian god? The students say that Mars is the Roman god of
war and that he is not a Croatian god and never was. Then, with the help of the teacher, they
conclude that the title is completely paradoxical and that with this paradoxical title Krleza
refers to the paradoxical position of the Croatian soldier during the First World War — the
Croatian soldier fought for someone else's god, i.e. for someone else's interests. The teacher
asks the students which character is a symbol of the Croatian soldier, and which would be a
symbol of the Austro-Hungarian government. The students conclude that the young student
Vidovic¢ is a symbol of the Croatian soldier, and that Count Maksimilijan Axelrode is a
symbol of Austria-Hungary, but of the upper class that symbolizes the government in the
context of the novella.

The teacher then asks the students to reread the description of Count Maksimilijan and
instructs them to find examples of irony during the reading. The students conclude that Krleza
used irony and grotesque in his description of the count. The count is reduced to a caricature,
a funny but also tragic figure who becomes only a decorative feature in the Baraka and an



example of the cowardice of the authorities. The teacher writes all of the above on the board
and once again concludes that Count Maksimilijan Axelrode is a symbol of the Austro-
Hungarian authorities at the time.

After that, the teacher asks the students to find descriptions of the Pet Be barrack in the
novella. The students read the selected descriptions and conclude that they are naturalistic
descriptions that evoke disgust. Then the teacher highlights an excerpt describing the
bathroom and asks the students to highlight expressionist elements. The students notice the
use of colors such as red, gray-green, yellow and black and interpret the symbolism of these
colors and their impact on the reader. They conclude that these are the colors of human
excreta and symbolize illness, death and decomposition, and their function is to evoke disgust.
The teacher then asks the students how the people in that hospital are depicted. The students
say that they are depicted as bodies, as pieces of meat, and not as people. They connect the
above with the poetry of G. Benn and conclude that war is a means of dehumanization, during
which people lose all humanity. After that, the teacher leads the students to conclude that
Baraka is a symbolic representation of the Austro-Hungarian army — a symbolic Babylon in
which many languages are mixed, and they all have in common that they are disfigured by the
war. The students then read again the description of the ceremonial procession in which they
were forced to participate under the black and yellow flag. They interpret the symbolism and
significance of this scene and once again conclude what the position of the soldier who fought
for the Monarchy under duress was. The teacher writes all the basic conclusions on the board.

After that, the teacher emphasizes the student Vidovi¢ and his role in the novel. He asks the
students to argue the thesis that Vidovi¢ is a symbol of the unsuccessful rebellion of a small
man. The students recount the end of the novel and Vidovi¢'s death, which best argues the
thesis. They say that Vidovi¢ tried to deface the white tablecloth of the rulers with his own
excrement, but instead dies and falls into those same excrement. After that, the teacher reads a
passage in which Vidovi¢ describes the Croatian God, of course not the strong Mars, but a
mutilated wooden Christ with a soldier's cap. The teacher asks the students to interpret such
an image of the Croatian God. The students conclude that this god is weak and pitiful, just
like the soldiers described, he is a god who cannot help himself.

Final part of the lesson:

For the synthesis, the teacher draws a table on the board in which the students must write as
many characteristics of expressionism and naturalism from the novella. After that, they check
their solutions with the teacher. Then they summarize everything they have learned so far
about war literature from the avant-garde period. They conclude that such poetics aims to
shock the reader with naturalistic descriptions of the decay of the body, which becomes
synonymous with man. They conclude that man is completely dehumanized and that war is
depicted as a means of dehumanization.

LITERATURE:

e Kirleza, Miroslav. 2000. Hrvatski bog Mars. Katarina Zrinski, Varazdin.



ATTACHMENTS:

Attachment 1

Opis barake

+ novelistitki ciklus—antiratni . 3u betonlran_orr] baser_lu buckala je sm_rlel}.ra
ciklus Zuta voda, pjenila se sivozelena sapunica, i

* nastaje 1922., ali objavljentek . . . - . e
1936, plivali krvavi zavoji ivata. Gnojna vata. Pusi se

* Tnovela: voda i smrdi po blatu i po ilovaci, pljuste parni
1.  Bitka kod Bistrice Lesne T - v . A . -
2. Krafevskaugarska HRVATSKI tudevi, a u gustoj pari vide se crne sjene, 3to
L Uomobranskanovela BOG MARS trée amo-tamo u magli, i sva su lica ljudska
B i domoorana JOATAT ) - .
4. BarakaPetBe natecena i krvava.”
5. DomobranJambrek . . - .
6. Smrt Franfe Kadavera estetika ruZnoce
7.

Hrvatska rapsodija

dehumanizacija « ,Rusi u kaki ruba¢ama nose novi ranjeniéki materijal
kao vrece”

+ ,S okrutnom protestantskom pedanterijom precizno

sortirano stajalo je tamo $ezdeset postelja, na svakoj
* ljudska tijela = suhomesnati proizvodi po jedno tijelo, a nad svakim tijelom etiketa, dase
zna, kako s tim tijelom stoji.”

* bolnica = mesnica

+ ,rane se suSe kao suhomesnata roba” . - "
+ ,Rane se ne povezuju, nego se pod tilovima suse kao
* ljudi su svedeni na tijela, a tijela na brojeve suhomesnataroba.”

+ ,UBaraku Pet Be nosili su onim ranjenim bokcima vino
na skafove, i one polomljene kosti, i one odrezane
noge, §to se sude pod tilom kao suhomesnata roba..."

Hrvatski bog

* ,Onakav drveni Kristus na blatnoj cesti, kojom
se cijedi gnojnica; kraj koga ne prolazi nijedna
* simbol Austro-Ugarske pijanica, a da ga ne bi proklela; onakav drveni
hrvatski Bog, gol, bijedan, kome fali lijeva
noga, oh, Bog soldatkom kapom, on, on—
njemu da se pomolim, da mi pomogne...”

* apsurdnost rata (,unuci mrtvaca”)



NATURALZAM EKSPRESIONIZAM

detaljni opisiljutnje patnjei umiranja Krik (Vidovicevozazivanje), tjeskoba

opistijelau raspadanju, opis barakePet  groteska
Be

estetikaruinote hiperboliziranje |izobl€avanje)
boje (zelena, siva, crvena) — boje ljudskih
izlugevinaikrvi
simultanest ikaotiénost (opispijane
noci)
masovnescene (mimohod)

vizualniizvuéni efekt

TEXT WORK (ANALYSIS) LESSON

Is given an example of such a two-hour class. During the school year, students will read and
discuss expressionist poems by Miroslav Krleza, excerpts from Krleza's play Kraljevo,
expressionist poems by G. Benn, and the poem Jama by Ivan Goran Kovacic.

TEACHING AREA: Literature and Creativity

TEACHING UNIT: Ivan Goran Kovadi¢, Jama

TYPE OF LESSON: processing new material

DURATION OF ACTIVITY: 90 minutes

FORMS OF WORK: frontal work, individual work and pair work

METHODS: oral presentation method, conversation method (directed, heuristic, discussion),
writing method, reading method (directed reading)

TEACHING RESOURCES: teacher's live word, written text (excerpts from the poem Jama,
the poem Moj grob)

TEACHING TOOLS: blackboard, written text, textbook
STUDENT ACTIVITIES (according to the phases of the lesson):
Introducing the part:

At the very beginning of the lesson, the teacher interpretively reads the poem Moj grob (My
Grave) by Ivan Goran Kovaci¢ to the students and talks to the students about the impression
the poem left on them. Then, he presents biographical information about Ivan Goran Kovaci¢
and connects it with the poem he has read. He tells them how the poet was a partisan during
World War Il and how, shortly after, he was killed by the Chetniks, and his grave, as he
wished and prophetically predicted in his poem, remained unknown.

The middle part of the lesson:



The teacher tells the students that they will now read and independently analyze selected
excerpts from Kovacié¢'s anti-war poem Jama, and then check and comment on their answers
in pairs. After that, they will go over all the answers with the teacher, who will thus check
their understanding of the poem.

First, the teacher writes down basic information about the writer and the poem on the board,
points out that this poem is considered, along with Gunduli¢'s baroque poem Suze sina
razmetnoga, the second most important poem in Croatian literature. He defines the poem as a
lyric-epic literary genre and briefly presents the theme of Jama in order to prepare the students
for reading the excerpts. The teacher tells the students to recall all the works inspired by the
war that they have read and studied so far, and points out that of all the works studied so far,
this one most explicitly depicts the horrors of war and the suffering of innocent people. Then,
he asks the students to analyze the external composition of the poem before reading the
excerpts and analyzing them. It emphasizes the regularity and harmony of the form, which is
in complete contrast to the content, which describes chaos, a world in discord due to war that
brings pure evil.

Then the students read the selected excerpts and analyze them according to the given
guidelines.

The final part of the lesson:

The teacher goes through the answers to the questions with the students, thereby checking
their understanding of the text. He talks with the students about the impression the poem left
on them. Finally, the teacher plays an audio recording (recitation) of the selected excerpts of
the poem to the students.

LITERATURE:
Kovaci¢, Ivan Goran, Moj grob (https://www.poezija.hr/moj-grob-ivan-goran-kovacic/)

Kovaci¢, Ivan Goran. Jama (https://klubcitalaca.wordpress.com/wp-
content/uploads/2011/06/ivan-goran-kovacic-jama.pdf)

Cubri¢, Marina; Gligori¢, Igor Marko; Medi¢, Igor; Serdarevi¢, Korana. 2021. Hrvatski jezik i
knjizevnost 4 — integrirani udzbenik hrvatskog jezika za Cetvrti razred gimnazije. Zagreb:
Skolska knjiga.

ATTACHMENTS:
Attachment 1
Ivan Goran Kovaci¢, Moj Grob (My Grave)

U planini mrkoj nek mi bude hum,
Nad njim urlik vuka, crnih grana Sum,


https://klubcitalaca.wordpress.com/wp-content/uploads/2011/06/ivan-goran-kovacic-jama.pdf
https://klubcitalaca.wordpress.com/wp-content/uploads/2011/06/ivan-goran-kovacic-jama.pdf

Ljeti vje€an vihor, zimi visok snijeg,
Muku moje rake nedostupan bijeg.

Visoko nek stoji, ko oblak i tron,
Da ne dopre do njeg niskog tornja zvon,

Da ne dopre do njeg pokajnicki glas,
Strah obraéenika, molitve za spas.

Neka Sikne travom, uz trnovit grm,
Besput da je do njeg, neprobojan, strm.

Nitko da ne dode, do prijatelj drag, —
| kada se vrati, nek poravna trag.

Attachment 2
Worksheet

Ivan Goran Kovacié¢, Jama
l.

Krv je moje svjetlo i moja tama.
BlaZzenu no¢ su meni iskopali

Sa sretnim vidom iz o€injih jama;
Od kaplja dana bijesni oganj pali

Krvavu zjenu u mozgu, ko ranu.

Moje su o¢i zgasle na mome dlanu.

Sigurno jos su treperile ptice
U njima, nebo blago se okrenu;
I ¢utio sam, krvavo mi lice
Utonulo je s modrinom u zjenu;
Na dlanu o¢i zrakama se smiju
I moje suze ne mogu da liju.

Samo kroz prste kapale su kapi
Tople 1 guste, koje krvnik nade

Jo§ gor€om mukom duplja koje zjapi -
Da bodez u vrat zabode mi slade:

A mene dragost ove krvi uze,

I ¢utio sam kaplje kao suze.

Posljednje svjetlo prije straSne noci
Bio je bljesak munjevita noza,

I vrisak, bijel jos 1 sad u sljepo¢i,
I bijela, bijela krvnikova koza;



Jer do pojasa svi su bili goli
I tako nagi oc¢i su nam boli.

O bolno svjetlo, nikad tako jako
I ostro nikad nisi sinulo u zori,
U strijeli, ognju; i ko da sam plako
Vatrene suze s kojih duplje gori:
A kroz taj pako bljeskovi su pekli,
Vriskovi drugih mucenika sjekli.

Ne znam, koliko zar je bijesni trajo,

Kad grozne kvrge s duplja rasti stanu,
Ko kugle tvrde, i jedva sam stajo.

Tad spoznah skliske o¢i na svom dlanu
| rekoh: "Slijep sam, mila moja mati,
Kako ¢u tebe sada oplakati..."

A silno svjetlo, ko stotine zvona
Sa zvonika bijelih, u pameti
Ludoj sijevne: svjetlost sa Siona,
Divna svjetlost, svjetlost koja svijeti!
Svijetla ptico! Svijetlo drvo! Rijeko!
Mjesece! Svjetlo ko maj¢ino mlijeko!

Al ovu strasnu bol ve¢ nisam ceko:
Krvnik mi rece: "Zgnjeci svoje oci!"

Obezumljen sam skoro preda nj kleko,
Kad gr¢ mi Saku gustom sluzi smoci;

I viSe nisam niSta ¢uo, znao:

U bezdan kao u raku sam pao.

1.
2.
3.

4.

S.
6.

Retell the content of the first canto.

Who is the narrator, and also the focalizer?

What poetic images dominate the first canto? Select some and explain their role in the
text.

Prove that the canto (as well as the entire poem) is based on the contrast of light and
darkness.

Extract expressionist and naturalistic elements from the canto.

Underline the lines that testify to the narrator's inability to mourn his suffering.

EXPECTED ANSWERS:

1.

The first canto describes how the executioner digs out the victim's eyes. The victim
holds her eyes in her palm and feels the warmth of the blood that flows. The victim
says that the last thing she saw was the executioner's knife, or rather the flash of the
knife, and the white body(ies) of the executioner that hurt their eyes. In the last stanza,
she describes how she squeezes her eyes.

The narrator is identical to the focalizer - the one who watches is also the one who
narrates. In both cases, the victim is a captured civilian during World War II.



3. The text is dominated by visual poetic images, and their role is to strongly evoke the
horrors of war; the first canto deals with a brutal method of torture — gouging out the
eyes. Clear and painful images are created before the reader, such as eyes bleeding in
the palm of the martyr's hand, naked executioners stabbing the victims' eyes with
knives, squeezed eyes from which mucus oozes, and numerous others. These
naturalistic descriptions cause disgust and shock in the reader.

4. The contrast of light and darkness is already present in the first verse, and it is with
this antithesis that the poem opens ("Blood is my light and my darkness."). The motif
of darkness is further linked to blindness, the darkness in which the victim finds
himself, and the motif of light to the flash of the knife and the executioner's white
skin. In this darkness of blindness, flashes, white and bright images such as a bright
bird, white breast milk, light wood, etc. appear in the victim's consciousness. All
images are flashes, products of brain activity after blindness. This contrast emphasizes
the literal, but also metaphorical darkness in which the victim is currently found.

5. The naturalistic style is present throughout the song (as well as in the poem). It is
about the dominant aesthetics of ugliness, the ugly and repulsive are the main objects
of description. The mucus that comes out of the victim's eyes is shown when he
squeezes them, this "thick mucus" wets his hand and thus mixes with the blood. The
blood that drips is "warm™ and "thick", and the eye socket is now a "bloody mess". Of
the expressionist motifs, the motif of the scream is noticeable - the victim hears the
screams of his fellow sufferers.

6. The tragedy of the victim lies in the fact that he cannot cry, cannot cry out his
suffering and his pain, and the verses that confirm this are: On the palm of his hand,
his eyes smile with rays / And my tears cannot flow.

Mokra¢om hladnom svijestili me. Cuske
Dijelili, vatrom podigli me silom;
I svima redom probadali uske
Krvnici tupim i debelim Silom.
"Smijte se!" - ubod zapovijedi prati -
"Oboce svima pred krst ¢emo dati!"

| grozan smijeh, cerekanje, grohot
Zamnije, ko da groho¢u mrtvaci;
I same klace smete ludi hohot
Pa svaki bi¢em na zrtve se baci.
A mi smo dalje u smijanju dugu
Plakali, praznih duplja, mrtvu tugu.



Kada smo naglo, ko mrtvi, umukli
(Od straha valjda, §to smo ipak zivi),
U red za uske otekle nas vukli,
I nijemi bol na stranu sve nas privi;
(U muku ¢uli iz Sume smo pticu);
Provlacili su kroz uske nam zicu.

| svaki tako, kada bi se mako,
Od bola strasna muklo bi zarezo.
"Sutite!" - rikne krvnik - "nije lako,
Al potrebno je, da tko ne bi bjezo."
I nitko od nas glavom da potrese
| drugom slijepcu ljuti bol nanese.

Krvozednike smiri zic¢an lokot

I umorni su u hlad bliski sjeli;
I zacuo se vode mrzli klokot

U Zarku grlu, 1 glasno su jeli,
Ko poslije teska posla; zatim stali
Jedan sa drugim da se grubo $ali.

Zaboravili kao da su na nas:
Zijevali, vjetre pustali su glasne.
"Eh, jednu malu vidio sam danas..."
Dobaci netko, uz primjedbe masne.
| opet klokot hladna vina ili vode
Trgne slijepce - Zica me probode.

1. Retell the content of the second song.
2. How are enemies depicted in the song? Highlight quotes.
3. Recall a literary work that contains a similar depiction of enemies and the torture of

victims. Which work is it?

EXPECTED ANSWERS:

1. The second song describes the continuation of the torture of victims. First, the
unconscious victims were brought back to life by pouring cold urine on them and
piercing their ears. Then they were lined up and a wire was threaded through their

ears, thus tying them all together.

2. The enemies are depicted as pure evil, as demonic figures with bestial characteristics.
Thus, the executioner does not shout, but "roars", the narrator calls them bloodthirsty,
and their laughter is described as "terrible laughter, giggling, roaring".

3. A similar description of the torture of victims is given by Ivan MaZurani¢ in his poem
"The Death of Smail-aga Cengi¢". Mazurani¢ describes how the Turks (depicted as
beasts and the embodiment of evil) tortured Montenegrins in the song (part of poem)

Harac.



I vidjeh opet, ko joS ovog jutra,
Duboku jamu, juce iskopanu.
Napregnuh sluh da ¢ujem, kad unutra
Uz tupi udar prve zrtve panu.
Ostrom svijesti odlué¢ih da brojim:
Ja, pedeseti, §to u redu stojim.

I ¢ekao sam. Skupljao sam toc¢ne
Podatke: tko je ve¢ nestao straga,

Tko sprijeda - zbrajo, odbijo, dok po¢ne
Udaranje, padovi. Sva snaga

Mozga u jasnoj svijesti se napregnu,

Da promjene mi paznji ne izbjegnu.

Negdje je cvréak pjevo; oblak pokri
Zacas u letu sjenom cijelo polje.
Cuo sam, kako jedan krvnik mokri,
A drugi stao Siroko da kolje.
Sve mi to zasja u sluhu ko u vidu,
Sa bljeskom sunca na noZnome bridu.

1. With which sense does the narrator experience the world? Prove that synesthesia is
present in his experience of the world.

EXPECTED ANSWER:

1. The narrator experiences the world only through hearing, in his consciousness sounds
become images. Such a fusion of different poetic images is an example of synesthesia,
he “sees with his ear”: “It all shines in my hearing as in my sight”.

V.

Kad prva Zrtva pocela da krklja,
Cuh meki udar, mesnata vreéa

PadaSe dugo. Znao sam: u grkljan
Dolazi prvi ubod, medu pleca

Drugi, a ruka naglo Zrtvu grune

U jamu, gdje ¢e s drugima da trune.

Covijek iz jame jeco je ko dijete,

Tek priklan; cikto jezivo mu glasak.
Strepih da ra¢un moj se ne pomete.

Tad buknu u dnu bezdna bombe prasak.
Tlo se zaljulja. Klonu¢e me svlada.
Nestala u spas posljednja mi nada.

Al silna svijest paznjom me opsjednu:
U sluh se zivci, krv, meso i1 koza
Napregli. Zbrojih trideset i jednu



Zrtvu; $ezdeset i dva boda noza.
Sluso sam udar, kojom snagom pada,
I meni opet vratila se nada.

Na jauk iz bezdna sada nova prasne
Bomba uz tutanj. | mrtva tjelesa
Padahu sad uz pljuske manje glasne,
Kao u vodu, povrh kase mesa.

Uto ocutjeh da po krvi klizem.
Protrnuh: evo, i ja k jami stizem!

V.
()

Drug se preda mnom natrag k meni nago,
Kao od gréa; onda je zastenjo,
Naprijed posrne, uzdahnuo blago -
| tihi uzdah s krkljanjem mu jenjo.
Surva se, pljusnu kao riba. Zine
Preda mnom prostor bezdane praznine.

Sve pamtim: naprijed zaljuljah se, natrag,
Bez ravnovjesja - kao da sam stao
Jezive neke provalije na prag,
A iza mene drugi ponor zjao.
Bijela strijela u prsi mi sinu,
Crna me Sinu s pleéi. U dubinu.

VI.

U bezdnu uma jeza me okrijepi.
Osjetih hladno truplo, gdje me tisti,
Hladnost smrti da mi tijelo lijepi.
Strah svijes¢u sinu: Neka Zena vristi!
U jami sam - tom Zdrijelu naSeg mesa;
Ko mrtve ribe studena tjelesa.

LeZim na lesu: kupu hladetine,
Mlohave, sluzne, Sto u krvi kisne,
| spas sa jezom iz leda me vine:
Svijest munjom blisne, kada zena vrisne.
Okrenuh se, u groznici tad k vrisku
Pruzih ruku: napipah ranu sklisku.

(..)
VII.

(..)

Po goloj koZi, po lednome jarku,
Niz trbuh, prsa, slabine i bute
Potoci¢ studen pali vatru zarku,



Dube u mesu kanalice ljute.
I kad na usnu mlazi¢ zarki kapno,
Opaljen jezik kusnu zivo vapno!

Puna je jama: na lesine liju
Vapno da Zivim strvine ne smrde.
O hvala im, nas mrtve sada griju
Plamenom svoje samilosti... Tvrde
Leseve ¢utim: trzaju se goli,
Ko mrtve ribe, kad ih kuhar soli.

()

1. Prove that the dehumanization of man is present in the excerpts from IV., V., VI. and
VII. cantos. Connect such a depiction of man, his body and death with a work from

world or Croatian literature.

2. What emotions does this description of war horrors arouse in you? Do you think that

such naturalistic depictions of war horrors and torture are an appropriate literary
theme.

EXPECTED ANSWERS:

1. In the above cantos, man is reduced to only a body, to a "sack of flesh™ without

identity. This is visible in the examples: "a fleshy sack / fell for a long time", "on top

of a mash of meat", "like lambs, halted / A moment before slaughter”, "like dead fish,
the cold of bodies", "a pile of cold meat",... A similar description is present in Krleza's

novella Baraka Pet Be.

VIIL.
(..)

Prestravljen stadoh. StadosSe 1 oni.
Sad je teZina manja. Mrtva noga
Pala mi preko ramena. Ne goni
Nitko me vise! - Od penjanja moga
Ruse se mrtvi! - rekoh sebi; - To se
O vratu tvome splele Zenske kose.

Prostrujo hladan zrak na moja usta
Kroz sloj leSeva: izlazu sam blizu!
I stknuh utopljenicki: krv gusta
Kroz nosnice u grlo ostro briznu.
Smijo sam se - al da me netko tako
Nakreveljena vidje, taj bi plako

Il bi od straha sledio se, nijem

Pred tom rugobom. Jer, §to da se tjeSim:
Odsad ¢e ljudi mislit da se smijem

Kad placem, i1 da placem kad se smijeSim.



Ta prazna duplja, gnijezda grozne tame,
Sjecat ¢e svijet na crno zdrijelo jame.

1. What is described in the following excerpts?
2. ldentify the metaphor used by the narrator to describe his eye sockets.

EXPECTED ANSWERS:

1. The victim's escape from the pit is described. The victim climbed over corpses to
reach the exit.
2. "anest of terrible darkness"

IX
(..)

Kad sam se divlje iz jame izvuko,
Zaboravih svijest, oprez, da I' je mrko:

Tlom krvavim sam puzo, tijelo vuko
Do trave: zvjerski, zivinski je srko;

Uranjo u nju, jeo je i guto

| ko po rijeci livadom sam pluto.

Dozvah se: usta, punih trave, lezim,
Gorim, ledenim: u teSkoj sam mori.
Spasen! O, kamo, kamo sad da bjezim?

Zadrhtah: pjesma krvnikova ori.
Daleko. Nasim mukama se ruga.
I mrznja planu. Ostavi me tuga.

1. Describe the narrator's condition after he gets out of the pit.
EXPECTED ANSWER:

1. The narrator is exhausted and hungry — he eats the grass he crawls on. His fear and
sadness slowly turn to hatred.

X.
()

1z Sume, s rikom gora, prasak muko
Zatutnji. Za njim tanad rasprSeno
Ciknu, ko djeca njegova. Pijuko
Nada mnom zvuk visoko, izgubljeno.
Bitka se bije. Osvetnik se javljal
Osvijetli me radost snazna poput zdravlja.

Planu u srcu sva ognjista rodna,
Osvetom buknu krvi prolivene
Svaka mi zila, i ko usred podna



Sunca Slobode razbi sve mi sjene.
Drze¢ se smjera gariSnoga dima,
Jurnuh, poletjeh k vasim pucnjevima.

Tu ste me nasli lezati na strani,
Brac¢o rodena, neznani junaci;
Pjevali ste, i ko kad se dani,
Siroka svjetlost, kao boZji znaci,
Okupala me. Rekoh: zar su snovi?
Tko je to pjevo? Tko mi rane povi?

Oc¢utjeh na ¢elu meku ruku Zene;
Sladak glas zacuh: "Partizani, druze!
Pocivaj! Muke su ti osvecene!"
Ruke se moje prema glasu pruze,
Bez rijeci, 1 dosegnuh njezno lice,
Kosu i pusku, bombu vidarice.

()

1. Retell the end of the poem.
2. Express your impression of the excerpts from the poem Jama that you have read.

EXPECTED ANSWER:

1. At the end of the poem, the victim reaches the partisan shelters and is thereby saved.
He hears the “revenge” shots and, following the sound, reaches the partisans who
receive and protect him.

CLASS OF SYNTHESIS

TEACHING AREA: Literature and creativity, Culture and media
LESSON TYPE: synthesis class

ACTIVITY DURATION: 45 minutes

FORMS OF WORK: frontal work, individual work

METHODS: oral presentation method, conversation method (directed, heuristic, discussion),
writing method, reading method (directed reading)

TEACHING RESOURCES: live speech of the teacher, written text
TEACHING TOOLS: blackboard, written text

STUDENT ACTIVITIES (according to the phases of the lesson):
Introductory part:

At the beginning of the lesson, the teacher gives the students worksheets with excerpts from
books that have been covered during the school year. The teacher then interpretively reads the
excerpts and gives the students the task of creating a mind map based on the excerpts
provided, as well as all the books covered so far, centered on the concept of "war in
literature". The students must write down as many associations with this concept as possible



and recall as many different depictions of war as possible that they have encountered during
the year. They must also be able to connect each association with a specific work. The teacher
also writes the central concept on the board.

Central part of the lesson:

The students write down all associations with the given concept, some of which are -
dehumanization, evil, inhumanity, repeating history, primitivism, paranoia, fear, death,
trauma, exile, anticipation,...

The teacher then asks the students to argue their choice and connect the mentioned concepts
with the works covered. Students connect dehumanization with all the works they have
studied, recalling Krleza's description of the body as "suhomesnate robe", and Kovaci¢'s as
"mrtvih riba". They connect fear and paranoia with the novel Kiklop, especially with the main
character. They connect the depiction of war as inhuman with Kovaci¢'s Jama and Brecht's
drama. They connect the depiction of war in Mlaki¢'s novels with the repetition of history and
war trauma, and with Ivana Bodrozi¢'s novel with exile and anticipation. In this way, the
teacher and the students review all the works inspired by the war that they have read during
the year.

Students then watch a short film inspired by the war in Bosnia and Herzegovina, a film by
Nebojsa Slijepéevié¢ called The Man Who Could Not Remain Silent.

Final part of the lesson:

Students present their comments on the film they watched and connect it with some of the
works they have read. The teacher assigns students to write a review of the film they have
watched for homework.

LITERATURE:

Bodrozi¢, Ivana. 2010. Hotel Zagorje. Profil International. Zagreb.

Brecht, Bertolt. 2003. Majka Courage i njezina djeca. ABC naklada. Zagreb.

Marinkovi¢, Ranko. 2008. Kiklop. Skolska knjiga. Zagreb.

Milakié, Josip. 2008. Zivi i mrtvi. Zagreb: V.B.Z.

ATTACHMENTS
Attachment 1

War in Literature — selected excerpts



I.J. ima 94 godine. Dosad je prezivio dva rata. Ovo mu je treci. lako naizgled vitalan, ne
sjeca se vise dobro protiv koga je i za koga ratovao u dva svjetska rata. Ipak se sjeca “ko kroz
neku maglu”, kako kaze, da se u jednom borio protiv Rusa, a u drugom protiv Nijemaca. Na
naSe pitanje kada mu je bilo najgore i koji mu se od tri rata, koja je dozivio, €ini najgorim,
dugo je Sutio i gledao negdje pokraj nas, kao da razmislja. — Ma, bona, sve ti je to isto! —

rekao nam je. — Ko je bio u jednom ratu, kao da je bio u svakom (J. Mlakié, Zivi i mrtvi)

Rat je veliki gurman, jede samo fine stvari. Meso... Covjetinu, osobito, re¢e Melikor u sebi

surovo... (R. Marinkovi¢, Kiklop)

Ovako smrde zatvori i kasarne. Katorge. Horde, legije, kohorte, pukovnije. Slavne armije koje
su dale karakteristi¢an miris epohama. Velika kolektivan isparavanja, smradovi historije...
Smradovi, smradovi, dokle seze historija. Nasmrdjelo se ¢ovjeCanstvo na pohodima i

zahodima ratni¢kim. (R. Marinkovi¢, Kiklop)

MAJKA COURAGE: Meni je povijesni trenutak to Sto su mi kéer maznuli po oku. Napol je
ve¢ ni za §to, muza viSe neée dobiti, premda je luda za djecom, a i nijema je samo zbog rata,
neki joj je vojnik jo3 kao maloj nesto uvalio u usta. Svicarskog Sira vide nikada neéu vidjeti, a

gdje je Eilif, sam Bog zna. Proklet nek je taj rat. (B. Brecht, Majka Courage i njezina djeca)

U 8koli sam ve¢ imala informatiku tako da mi je pasijans bio omiljena igra, a kad bi se Spilovi
ve¢ nekoliko puta ispreskakali na ekranu, okrenula bih se kartonskim kutijama 1 pocela traziti.
ISla sam abecednim redom pokusavaju¢i izbrojati koliko sve ima poznatih, rodbine ili ljudi iz
moje zgrade. Nekad sam trazila samo Zene ili decke koji su godiste mog brata. Djece je na
popisu bilo najmanje, ali ih je ipak bilo. Najmlade je bilo rodeno u svibnju 1991., a umrlo u
studenome 1991. Najstariji ¢ovjek s popisa bio je roden 1898., a ubijen kad i najmladi. Moji
su bili na pocetku. B. A. roden 1953., Svib, Imotski, zadnji put viden 18. 11. 1991. ispred
vukovarske op¢e bolnice, od tada mu se gubi svaki trag. Imao je brata I., oZenio se Zenom A.
koja mu je rodila dva sina J. 1975.11. 1982. B. M. roden 1927., Svib, Imotski, ubijen na
Priljevu u listopadu 1991. To¢no tako je pisalo. Samo to se znalo o mom ocu, a 0 meni ¢ak ni
toliko buduci da sam bila taj drugi sin. Nisu davali nikakve detalje, a meni se ¢inilo da su
trebali jer nisu svi umrli na isti nacin, na primjer, moj deda je bio zaklan, mala je beba umrla
od infekcija kao 1 mnoga druga djeca u vukovarskoj bolnici jer nije vise bilo struje, vode ni
lijekova. Neke je ljude pogodila granata, a bilo je sigurno i onih koji su umrli prirodnom

smréu. (l. Bodrozi¢, Hotel Zagorje)



STUDENT PRESENTATIONS OF OPTIONAL READINGS

e Student presentations take place throughout the school year (6 school hours), and each
presentation is scheduled for about 30 minutes. After each presentation, students
initiate a discussion — they ask the class problem questions inspired by the text. Below

is an example of a student presentation.
ATTACHMENTS

Attachment 1 — student presentation on the topic N. Fabrio The Death of Vronski (Smrt
Vronskog)

Nedjeljko Fabrio -
Smrt Vronskog

Sara Paramin, Marta Gasi, Anja
Mrkoniji¢, Danijel Nikoli¢

4.e

1994.

Hrvatska ratna knjizevnost

» Domovinski rat, borba za slobodu, opsada gradova, ratne tragedije, izbjeglistvo
« realistian pristup i dokumentaristicki elementi
» fikcija
" »Razdoblja:
prvo razdoblje (1991.-1995.)—> svjedocenja izravno s ratnih terena (Sinisa Glavasevic: Price iz Vukovara)
drugo razdoblje (1995.-2000.)—>problemi Zrtava ratnih nasila (Marijan Gubina: 260 dana)
trece razdoblje ( od 2000.)—> socijalne promjene prouzrocene ratom (lvana Bodruzié: Hotel Zagorje)




“Lav
Nikolajevi¢
Tolstoj

O djelu

+ poviesni roman, historiografska metafikcia

» zamfen kao develi nastavak Tosstoeve Ane Karenjne
* Domovinski ratiz perspekiive agresora

* fkovi: Vionski, Sonja, Petricki, kapetan prve Kase, pukownk
« vk, Beograd, Vtkovar, Hnvatska - 1991, ’

Tko je Vronski?
» ljubavnik Ane Karenjine

» krivi sebe za Aninu smrt jer ju prestaje voljeti
*» nesvjestan dolazi pomoci Srbima u ratu-->kazna

Historigrafska metafikcija

kombinira fikciju s historiografijom
intertekstualnost s Tolstojevim romanom
Vronski-simbol za reinterpretaciju povijesti

POVIJESNI DOGADAJ : FIKCIJA
Domovinski rat lik
Vronskog

|
Sadrzaj

+ Vronski putuje viakom u Srbiju kake bi se pridruzio srpskojvojsci u ratu s Hrvatskom,
razmislja o Aninoj smirti i svojoj krivici

+ Vronski stize u Beograd gdje boravi s €asnikom Petrickim
« raspravija s brojnim Srbima o pitanju srpskog naroda i ostalih Jugoslavena
+ ide na pohodei operacije prema Hrvatskoj, oklijeva u ubijanju Hrvata

+ Vronski zaluta u Vukovar i upoznava se sa surovim Zivotom stanovnika



|
Sadrzaj

+ vojska Vronskog ulazi u Vukovarsku belnicu i vodi ljude na strijeljanje, kapetan prve klase
pogibau minskom polju

+ raspusten eskadron, Vronskii Petricki krecu na zapad i upoznaju Ukrajinku Sonju
+ Sonja se zblizi s Vronskim, medutim on ju odbija i odlazi dalje s Petrickim

« Vronski odjene plemic¢ku uniformu i utréi u minsko polje

Utjecaj rata:
Vronski + lose stanje-->pogorgava se
+ stalno misli o Ani
+ pogresna slika o Hrvatima
« shvaca da sudjeluje u genocidu
+ osjetajbesmislai otudenosti-->pasivnost (promatrac strahota)
+ gadenje, osjecajmoralne odgovornosti
+ tragic¢an kraj

“.Getnici, o kojma su dosad ||| |To So Sed";}_f_mﬁ H""fﬂﬂ‘ zaall. || 'Sye ceste, u zadnje vrijeme,
siusali sme rjedi hvale | umjesto recimo ustrijelili, zgrozio ga je . . -
zahvainosti za sve Sto izborom smitne presude, koja i jest i nie |EZI,_ Vronski, na _Zemljl’ [
| domolubnoga  cine, bl su || morala biti donijsta, (a on j odluku primo s| | goloj, nalakéen na jedan lakat,
| il I | - - . P I = s = N
| prokazani za ziodin nad nekim | | odwatnoscu, s ofajanjem, to prije $to juje | | 5 okusom Zuci to mu je navrla

sam, E&inom uhiéenja hwvatskih boraca,
“dakle neizravnom majom krivnjom™ mudio
seu sebi..”

hrvatskim  selom  u  Istoénof
Siavoniji.”

u dno usta, izuri, u nebo.”

Utjecaj rata:
Sonja
« Zrtva rata - emocionalna trauma
* unutarnja snaga - otpornost
+ lijepa, zanosna, plave kose i Vronskog
neobitno podsjeéana Anu
+ Ukrajinka
+ vjerovala da se Srbi bore za ispravnu

“Sonja bijaSe stigla iz Mironovke, kao Elanica
stvar -> kasnije postaje osvijeétena tamoSnjega ansambla ukrajinskih narodnih
q . . o plesova i pjesama, na gostovanje u Moskw, pa

* hegiranje BoQa - P”hVacanle B°ga . u Moskvi i ostala, nakon raspada sovjetskoga |
imperija. Prijavila se, i ona. kao pratilja prvih

| ruskih dobrovoljaca za Srbiju, jedva se |

s onds i to da je ra3&eiljsls kosu, da se iskopavéi iz beogradskoga nocnog Zivota, gdje
svaki uvojak pretvaric u fikav navojak te su je hotice pustili da se nafeka na vezu za

slobodno visi gelovo preko ramena, mnogo ratiste "
tamnijs boje nedto muss Sinilo napolis. | T

(..} Donijela je u sobu jod i Zuti neki |

miomiris, i sve se uokolo u Easodjenulou |

svjesost, u isiSavost Zutila, uvljnest, u

misdost. Ali umjesto u Sonju, gledso je,

Vronski, Sirem ctvorenih odiju. gledao u

nidtergledesuAnu..”



Kapetan prve

Petricki Kl

- postuje Vronskog, “sluga”
- umire u nesreci

- shvaca tragediju i da je prevaren
- pokazuje suosjecanje

Pukovnik

- strog i odluéan
- otresit i nervozan

- uvjeruje vojnike da su Hrvati agresori

S “Kapetan prve klase mislio je na svoju
“Dvojica se zagriSe, Petricki = £ b .

prosuzi i, kao malo dijete, u
| snuZdenosti obori glavu_ Je i to bio |
| stid zbog suza to ih je iskazao |
| pred suborcem, ili mazda |

nepogresiv naslut ono 5to slijedi i

£ega je ovo prirodni kraj?”

majku, partizansku udovicu, €inilo mu se da
bi i ona mogla biti s ovim Zenama, da bi i
ona, jednako upladena i izgubliena, mogla
dijeliti njihovu Zivotnu dob i njihov razlog
dolaska te se pitao, cijeli se vijeme pitao,
jo& od sukoba s pukovnikom, Sto bi mu
rekla da je ona uistinu do3la po njega. po
svoga sina...”

"U etnickom i verskom pogledu
hrvatski narod, svuda sem u Istri, Zivi

izmesan sa srpskim"
Milorad Ekmegié: Stvaranje Jugosiavije 1790-1918" Beograd, 1989,

+ stvarni citatiu djelu

» odvojeni od ostatka teksta

* potvrduju sve sto likovi govore kao
stvarne povijesne dogadaje

» vezu se uz necije iskazano misljenje

+ daju dodatni kontekst o razdoblju

“USutite, kapetane, ostavl Ostavl Da
vam nisam poznavao oca prvoborca i
komunista, sad bih vas uhapsio, istoga
£asal — naglo se okrenuo prema ljudima |
oko sehe - Pa jeste li vi svjesni, |
momcovi, da je ovo rat? Da je na3a
Armija  napadnuta? Da smo mi
napadnuti? Da gadaju
kamenicama, nas?”

nas

Citati

"Spokojne savesti moZemo utvrditi da su savremena
srpska knjizevnost,umetnost, drustvene nauke i
istorigrafija proZeti duhom humanizma, kriticke svesti,
samosvesti i univerzalizma; uvereni smo da nase
stvaralastvo nece podleci nazadnjackim i
anticivilizacijskim izazovima koji su sve agresivniji na
zajednickom jugoslavenskom prostoru."

Iz Zakljuéka Vanredne skupstine UdruZenja knjiZevnika Srbije u Beogradu, 4.

“Sameljite ih u
fadirano meso.
lonako nemate sto
Zderati!”

Prikaz rata

dehumanizirajuce sredstvo

uvid u oba aspekta: brutalnost agresora i emocionalno stanje
svjedoka

hladni, precizni opisi

agresivni i ruzni citati vojnika

jasna razlika izmedu Zrtava i agresora (bez karikaturalnosti)

“Misli

Il 1989.

A unutranje oko kruznim pogledom
obuhvati prvo leSeve, ljudske i Zivotinjske,
rasute i vec rastofene po vrbovitim sivin
livadama ( ), leSeve pale na pragovima

zidanica, crkvi, ne zaboravi obuhvatiti ni

osakacena gradska stabla ni cijele Sume iz |
kojih od velika straha uteko3e i pfice i
zvijeri,.."

su mu bile pokidane, tielo

iznureno onim 5to je vidjelo i iskusilo, u

| nosnicama vonj gara i paledi, bijeli miris |

baruta, u uima krikovi zlopatnika, cvilei

| tenkovskih gusjenica, izbezumijujuci Zuti |

prasak granata | raketa,
svirka frula i harmonika.”

nametijiva



Prikaz rata

,distanciranost autora, bez moraliziranja
- prikazuje rat kroz o¢€i svojih likova
- Citatelj sam donosi zakljucke
- autor uglavnom ne namece vlastitu moralnu
presudu (osjeéa se pristranost)

=

= ——

]"|l_'TA_§10 se fige mrtvih — oglasi se ée_IaVi_lf"'
1l debeljkovic — sve ostaje ka | do sada:
| nema ih, niti znate za njih. Vracajte ih ||
) krisom sve do jednoga, Sleperima, preko, |
u Srbiju. Isto vrijedi i za tenkove, kad
|| dode do rata. Makar ih bilo i fisucu. Jer |
ono Sto Zelim da postignemo postici
||| éemo, drugovi, 5to kosta da ko3ta.” I

Prikaz rata

——
» utjecaj na itatelja: - empatija prema Zrtvama rata
- kriticko miSlienje prema ratu i sliepom
pracenju ideologja
- dovodi u upit maralnost fjudi

Pitanja za raspravu
+ Kako rat oblikuje identitet naroda i drustva u cjelini?
» MoZe |i se zlo€ine pocinjene u ratu opravdati ideclogijom?

» Smatrate li da je samoubojstvo Vronskog bijeg od odgovornosti ili €in
iskuplienja?



Attachment 2 — student presentations during the school year

y

istorigrafska metafikcija

Prikaz rata

POVIJESNI DOGADAJ

Domovinski rat




Attachment 3 — going to the Gavella Theater to see the play Hotel Zagorje (based on the
novel of the same name by Ivana Bodrozié, directed by Anica Tomi¢)

Nikolina Vrkié¢ Dilberovié, teacher of Croatian Language

This publication reflects the views only of the authors, and the Commission cannot be
held responsible for any use that may be made of the information contained therein.



